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Conference Feedback Quick Takes 

 

• An estimated one hundred and fourteen people attended the conference. Eighty were 
contacted to take the survey, 41 provided full or partial responses. 

 

• Respondents hailed predominantly from the United States (35%) and Rwanda (35%), with others 
identifying countries in Africa, the UK, and South America. Respondents noted the international 
attendance as a useful aspect of the conference in the qualitative prompts. 

 

• Of those that noted their gender identity, slightly more men (52%) responded to the survey than 
women (45%). 

 

• Survey respondents reported being mostly educators (43%). Students, researchers, civil- society 
workers, administrators, and trainers also responded to the survey. 

 

• Respondents reported learning about the conference via word of mouth (36%). They also 
identified the website (18%) and other online venues (18%) as being the origin of their knowledge 
about the conference. 

 

• Respondents noted professional development as their primary reason for attending, 
followed by paper acceptance, theme, panelist, location, dates/timing, and other. 

 

• Pre-conference communication was generally rated fair (3.76 overall mean on a 5-point Likert scale). 
The registration fee (4.08) and conference website (3.96) were rated the highest. One respondent 
noted that the registration fee should be higher for participants from the Global North. 

 

• Conference organization was rated moderately (3.95 overall mean). Food (4.26), the dates (4.40), 
and networking opportunities (4.04) received the highest scores. The luncheons and networking 
opportunities were echoed in the qualitative comments as being particularly positive parts of the 
conference. 

 

• Conference events were rated positively (4.04 overall mean). Respondents particularly enjoyed 
the reception (4.14), the workshops (4.05), and the keynote (4.0). To the qualitative prompts, 
respondents noted an appreciation for the diverse perspectives at the conference and the 
transformative learning opportunities available. 

 

• The qualitative prompts highlighted several considerations for the future: A better balance between 
academic and applied presentations; more field opportunities and local networking; and better 
conference communication. 

 

• Three responsive interviews were conducted as part of the conference feedback process. 
Participants were asked about their overall impressions of the conference, the critical events they 
experienced at the conference, and their next steps post-conference. Three themes emerged from 
the analysis of the interviews: 1) Rigorous, not just normative; 2) Nuanced views; and 3) Changing 
the curriculum and the culture. 
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Conference Overview 
 

On July 11th-13th, 2023, the first Peace Education in Era of Crisis conference was held in Kigali, 
Rwanda at the Kigali Convention and Exhibition Village. The conference was organized and supported by 
the Kent State University School of Peace and Conflict Studies, the Kent State University Gerald H. Read 
Center for International & Intercultural Education, the University of Rwanda Center for Conflict 
Management, and Aegis Trust. The conference also received generous funding from David A Kessler and Audrey 
Cielinski Kessler, and the Peace Studies Section of the International Studies Association. The conference website 
can be found at https://peaceedconferencerwanda.com/. A total of 114 people attended the conference, 
hailing from Africa, Europe, North America, and South America. 

 
For two and a half days, the conference highlighted peace education best practices and research 

from Rwanda and around the world in sessions on primary, secondary, postsecondary education, and 
community-based education. The conference also offered interactive workshops for educators and 
practitioners. Themes included Peace Education in Rwanda: Lessons, Challenges, and Future 
Developments; Peace Education Curriculum, Design, and Pedagogy; Role of Education in Peacebuilding in 
Post-Conflict Zones; Civil Society and Peace; and Innovative Methodologies and/or Venues of Peace 
Education (see the concept note at Appendix A). The program balanced panels, workshops, and 
presentations across the various dimensions of peace education. In total, there was one keynote, 13 panel 
presentations, and nine workshops (the program can be found here). 

 

Session Highlights 
 

Peace Education in Rwanda 
 

In this session, Rwandan researchers shared the results from work on peace education as it 
related to natural law (a theory of ethics that suggests humans possess intrinsic values that govern our 
behavior), a reflection on how peace education programs across the country collaborate or compete 
with one another, and finally, a civil society perspective on youth and peace work in Rwanda. 

 
Peace Pedagogies 

 
In this session, presenters from the US, Rwanda, and the UK balanced research and the practical 

application of peace in the classroom. Panelists addressed strategies for incorporating peace into math 
education, with a focus on teacher praxis. Civil society presenters also focused on sustainable teacher 
training and their work in over 200 schools in rural Rwanda, specifically by empowering teachers to 
develop their practice and inculcate empathy in the classroom. The final panelist shared findings from a 
study on perspectives of students engaging in peer mediation as a peace strategy in schools in Nigeria. 

 
Environmental Education as More-Than-Human Peace Education 

 
The focus shifted in this session to the environment as a necessary aspect of peace education, 

due to human-wildlife conflict. The presenters, from the US and African universities, wildlife organizations
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and national parks, identified opportunities to 
improve the relations between humans and other 
species. They also presented human-wildlife conflict 
management as part of an expanded understanding 
of peace education and its applications. Finally, they 
examined the prospects for incorporating 
environmental education into the peace education 
oeuvre. 
 

Beyond the formal academic sessions, 
luncheons featuring local cuisine were provided 
each day for free to conference participants by the 
University of Rwanda. A reception was also held on the first evening of the conference that included food 
and drinks for attendees. The University of Rwanda sponsored a dance and drumming cultural event at 
the reception enjoyed by all participants. Coffee breaks were also available throughout the conference. 

 
To elicit feedback on the conference from attendees, a brief survey was distributed to attendees 

with working email addresses. Results and feedback provided on the survey suggest that respondents 
were satisfied with the conference overall. The written feedback provided several ideas for future 
conferences, such as holding it every year or every other year, providing more audio-visual materials, 
more networking and optional opportunities, as well as more practical and applied conference sessions. 
Additionally, responsive interviews were conducted with three attendees in order to capture personal 
experience with the conference. 

 
Responsive Conference Feedback 

 
To gather a more personal view of the conference experience, three responsive interviews took 

place with a professor and peace educator, a lawyer and human rights advocate, and an educational 
administrator who had attended the conference. Interviews lasted between 20 and 45 minutes. 
Participants were asked about their overall impressions of the conference, the critical events they 
experienced at the conference, and next steps resulting from their experiences. Upon analysis of the 
interview data, the key conference themes were 1) Rigorous, not just normative; 2) Nuanced views; and 
3) Changing the curriculum and the culture. 

 
Rigorous, Not Just Normative 

 
Interview participants each noted the positive impact the conference had on their lives, both 

personally and professionally. They highlighted the location as being particularly transformative. One 
stated that it was the first time they had traveled for a conference internationally and that “it was a life 
changing event to speak to other educators and build relationships.” Another indicated that the location 
of Rwanda allowed for real-time engagement with peace education. She stated, “Holding a conference in 
a country that has been through what Rwanda has been through, it’s exactly the kind of action you need 
to take to start changing the image of a country.” The faculty member in the group summarized the overall 
impression when stating that the conference connected rigorously to the field of peace education; this 
emerged via the conference program, the selection of conference partners, and the choice of location. 
This made the conference rigorous while also providing useful, actionable content. Additionally, the 
networking opportunities allowed for rapid engagement with other practitioners that led to transferable 
skills-building in peace education. 
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Significant Quotes 
 

“So, what I loved the most about the conference were all the presentations that were made on peace 
education experiences in Rwanda, …explaining what happened in Rwanda, how they dealt with that, how 
they are still coping, and peace education…I think it was one of the kinds of experience I really 
appreciated.” 

 
“For us, I think, some of the things that we've talked about, 
[with] my team is…we feel like it was a whole life changing 
event for all of us. So just the conference in general, you know, 
we thought was really informative. It was a great opportunity 
to speak to other educators and just…other people… in as far 
as how you educate your public around peace, not just your 
students.” 

 
 
 
 

“I loved the venue, we were not in a hermetically sealed hotel conference room, I loved that. I can't stand 
being stuck and trapped inside big, you know, multinational hotels. So, the setting was lovely. More 
importantly, perhaps, … the content of the conference was so rigorous. I loved the evidence-based 
approaches, you know, all the methodologies, the data that people presented. I mean, it was very rigorous 
and grounded in their research. So, I really love that it wasn't just, you know, normative presentations 
about peace education, or post-traumatic stress disorder in recovering from genocide, but the level of 
academic rigor was very impressive.” 
 
Nuanced Views 

 
When identifying the events at the conference that impacted their view of peace education, 

participants described the criticality of engaging with diverse perspectives on peace education. One 
participant noted how her conference experiences enhanced her understanding of peace education, 
particularly networking with local schools and visiting a reconciliation village. Another described her 
experiences as “painful wisdom” meaning that engaging with victims and perpetrators alike enabled a 
more nuanced, but demanding view of peace education in places like Rwanda. However, participants felt 
that at times there were missing discourses at the conference, particularly related to gender and 
community engagement. “I would have loved to see more societal involvement…not random people, but 
people…. people who have enjoyed, participated in, or suffered.” Finally, youth participation at the 
conference solidified for interview participants the impact that peace education has on people. One 
participant contrasted this with the academic perspectives that she felt were privileged at the conference.
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Significant Quotes 
 

 “You know, we met people that were victims and people that were perpetrators and they talked about 
how they [victims] forgave them, moved on and how they continually work on that and… how that affects 
their lives and the positivity that comes out of that. And, I mean, it was one of those moments where…I 
didn't expect to go to Rwanda and meet anybody that was a perpetrator of a genocide. In the States, you 
think that all those people are incarcerated, but to really see how they've embraced humanity and moved 
on, was really impactful. So that experience for us really framed our expectations for the conference.” 

 
“Youth voices. I think they did do a good job on that. But I 
met many youth in the audience. I met Winnie from 
Kenya. I really asked her, like what is it you do to build 
peace? And it was fabulous. Also, the young man who was 
sitting with us, he was also working at the grassroots level, 
to try to defuse and forestall any kind of violent conflict 
so…those were really important encounters for me.” 

 
Changing the Curriculum and the Culture 

 
Participants identified several specific next steps resulting from the conference: diversifying the 

curriculum, broadening the perspectives included in course content, and creating a culture of forgiveness. 
They all noted the importance of including voices from the Global South in their teaching and leadership; 
of this one participant stated that her experiences at the conference “really rearranged the furniture in 
my head” in terms of what she included and omitted from her courses. She stated that her engagement 
with African academics would inform her teaching going forward. This was echoed by another participant 
who stated that she plans to include African perspectives in her diploma program. Both underscored how 
the conference prompted them to begin the work of decolonizing their curricula. 

 
Another participant described how seeing reconciliation on the ground had her reimagining the 

culture of her organization. She described an example of a parent wanting a student expelled for 
scratching another student on the playground. To her this outcome was unreasonable, based on her 
experiences in Rwanda. “We need to teach forgiveness,” she stated, connecting the conference content 
to her work on restorative justice in schools. All interview participants associated their experience at the 
conference to their professional practice in ways that engaged decentered, empathetic learning. 
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Significant Quotes 
 

“But I would also like to collaborate with [colleagues 
in] Africa to make… some kind of parallelism 
between the struggles of Africa and Latin American 
countries, [plus] my knowledge of North American 
countries in dealing with similar situations of police, 
violence, etc. I think we could enrich each other by 
sharing our experiences and so yeah, I am trying to 
see where to go from here. I would love to integrate 
that into my academic profile.” 
 
 
 

 
“...Really diversifying the curriculum to bring in a lot more voices from the Global South...this conference 
really rearranged the furniture in my head... I was greatly enriched by all the African peace educators; I 
met practitioners and kindergarten through 12th grade teachers and so that was really enjoyable and 
that will hugely inform my teaching going forward. So, I will be using their literature and scholarship and 
in fact came back from Rwanda and embedded new links and books and articles.” 

 
“We need to start teaching forgiveness...we can't change the world, but we can start changing our little 
microcosm in our school and looking at peace education class at our high school… [it] is one of the things 
that we're looking into. In general, we also need to educate our families through that process, but how 
do we start teaching forgiveness? We were already on the train, looking at implementing restorative 
practices. But it's a culture shift.” 
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Conference Feedback Survey Results 
 

Demographic Items 
 

Gender Identity 

 
Woman 45.16% 14 

Man 51.61% 16 

Non-binary 3.23% 1 

Country of Origin 
  

Rwanda 35% 10 

United States 35% 10 

United 
Kingdom 

10% 3 

Nigeria 10% 3 

Kenya 3% 1 

Ecuador 3% 1 

Argentina 3% 1 

 
Occupation 

 

 
Educators included both teachers (n=4) and university faculty (n=8). Administrators included both K-12 
(n=1) and university leaders (n=2). 
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Conference Publicity 
 

 

Other responses: 

• Kent State University Professor 

• Invitation from Aegis 

• Member of the co-organizing team. 

• Book editor 

 
Reason for Attending 

 

Reason 1 2 3 4 5 6 7 Count 

Profession
al 
developme
nt 

70.83% 16.67% 8.33% 0.00% 4.17% 0.00% 0.00% 24 

Paper/pan
el 
accepte
d 

8.33% 58.33% 8.33% 8.33% 8.33% 8.33% 0.00% 24 

Panelist 8.33% 8.33% 41.67% 12.50% 12.50% 16.67% 0.00% 24 

Theme 12.50% 16.67% 8.33% 50.00% 8.33% 4.17% 0.00% 24 

Dates/timing 0.00% 0.00% 8.33% 8.33% 50.00% 33.33% 0.00% 24 

Location 0.00% 0.00% 20.83% 20.83% 16.67% 37.50% 4.17% 24 

Other 0.00% 0.00% 4.17% 0.00% 0.00% 0.00% 95.83% 24 
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Pre-conference Communication 
 

Item Mean 
Std 

Deviation 
Variance Count 

Conference publicity 
was good. 

3.41 1.31 1.72 27 

Conference website 
was useful. 

3.96 1.37 1.88 26 

 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Responses to emails 
were timely. 

3.59 1.57 2.46 27 

Registration fee was 

reasonable. 
4.08 1.44 2.07 26 
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Conference Organization 
 

Item Mean 
Std 

Deviation 
Variance Count 

Conference booklet 3.70 1.30 1.69 27 

    Technology & Support 
3.72 1.51 2.28 25 

Food 4.26 1.40 1.97 27 

Date 4.40 1.20 1.44 25 

Facilities 3.96 1.37 1.89 27 

Conference Length 3.77 1.22 1.49 26 

Schedule 3.81 1.39 1.92 26 

      Networking   

Opportunities 
4.04 1.34 1.81 26 

 
 

Conference Events 
 

Item Mean Std Deviation Variance Count 

Keynote 4.00 1.30 1.70 20 

Sessions 3.96 1.25 1.56 25 

Workshops 4.05 1.17 1.38 21 

Reception 4.14 1.29 1.66 22 
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Conference Feedback Survey Comments  

What aspects of the conference did you find to be the most useful? 
 

• Diverse perspectives and approaches on peacebuilding and international attendance. 

• The conference provided opportunities to meet people from various parts of the world and 
the issues or topics were approached from different perspectives. 

• The Q&A time offered quality, elaborate, insightful discussion platform. Very 
knowledgeable panelists. 

• Networking! So many wonderful new people to meet and learn from. 

• Having the organizers and the volunteers around all the time and not having to worry about 
lunch. 

• Informal discussions on the side with people I had not met before. 
 

What, if any, new opportunities emerged from your participation? 
 

• Knowledge-sharing opportunities. 

• Improvement of knowledge, mobilization of donors, partnerships with other actors. 

• I do like the people's engagement; it was like we were all together with the same purpose and 
this means we had to find better solutions in different context. 

• Potential virtual classroom collaborations and guest lecture for my classes. 

• Both new opportunities for collaborating and publishing, new contacts, and friends we could find 
during the conference days. 

• Connecting with colleagues at universities for potential research opportunities. 
 

What new things did you learn or experience? 
 

• The most interesting session for me was about climate justice, peace and relationships between 
humans and animals. Informally I learned about some work on the ground in small organizations 
from some Rwandan colleagues I encouraged to attend. They work in the field of peace education 
but had not heard about the event locally. 

• I discovered that there are many research grant opportunities. Peace studies is an 
interesting study and is cross cutting to many fields of study. 

• Our group had the opportunity to visit the Genocide Memorial and a Reconciliation Village. 
That experience was truly life changing and really helped to frame the purpose of the 
conference. 

• I could experience a deep learning process about Rwanda as a country, its conflict, and its post 
conflict. Although I had a general idea about them, the fact of being IN Rwanda, visiting the 
Genocide Memorial and listening to multiple presentations on the matter gave me a new, rich 
insight on the subject. It was an unforgettable experience both at the professional and the human 
levels. 

• Different culture(s), about many cool projects happening in DRC, Rwanda, Kenya, Uganda, 
the US, Ecuador, Peru, and others. 

• Peace education takes many forms. There is an intersection between peace building and crucial 
aspects of human life. 
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• Environmental justice and peace - great presentation on space/place-based justice. 

• Building Peace education is our daily life. 
 

What would you like to see included in the future? 
 

• Yearly or every two years conference. It will be nice to keep in contact with these wonderful 
people. 

• More audiovisual material. As much as the conference was evidence-based, presenting scientific 
research papers, the practical part would have been gained in including more visuals about the 
projects. To highlight peace education in action. 

• Maybe group more academic presentations together and more applied ones together 

• More optional activities before and after. 

• I'd like to see more speakers/conference sessions that are directly tied to peace education. Some 
of the sessions had a very loose connection to the topic and were not relevant for most 
attendees. 

• Shorter days, going from 8:30 to 5:00 was quite exhausting. If we have sessions until 3:00 
only, it would be more productive and more reasonable. 

• Maybe I could suggest the organization provide a contact list of participants/attendees in advance 
so as to make contact during conference days easier between people. I would also like to see 
more involvement of local citizens during the conference. I think that would enrich the 
perspectives on the subject, as we would not only talk among academics but also to the people 
who are benefiting from educational policies. 

• Materials that would guide caregivers and parents on how to teach peace in schools and homes 
and if possible, there should be an increased number of participants. 

• Including some real-life or practical spaces where researchers may go to the field and see how 
peace education works or is implemented. 

• Better communication about schedule changes, more clarity around time expectations, less 
focus/resources toward university media and more on the substance of the conference, tech 
support, more discussion time, shorter sessions, more predictable in terms of time, transport, 
etc. 

• More interactive presentations, more careful selection of presenters. More useful 
presentations that actually tell listeners things they can do to improve their peace 
education skills. 

• Honestly, charge a little higher conference rate to those coming from developed 
countries. 

• Local field trips, more networking. 

• It was great. Job well done.



15  

 
 

Appendix A 
 

Conference Concept Note:  
“Peace Education in an Era of Crisis: State of the Art, Issues, Strategies, and Perspectives” 

 
Aggée Shyaka Mugabe, Neil Cooper, Amanda Johnson, and Sarah Schmidt 

 
Abstract 
With the recent growth in both structural and direct violence (e.g., armed violence, insecurity, racism, 
inequality, and ecocide) there has been comparable growth in civil society movements and other actors 
committed to combating conflict and promoting peaceful pathways at local, national, and international 
levels. Peace education, broadly understood as knowledge, skills, and practices that enable and empower 
people to address conflict and bring about peaceful change and social justice, has become popular across 
multiple sectors of society as an important element in strategies for peace. Globally, peace education 
principles and practices can be found in formal and informal education curricula and policies; formal and 
informal civil society programs; and traditional practices, customs, and fora. Many international 
organizations, donors and think-tanks now also include support for peace education in their remit. 
  
From July 11-14, 2023, Kent State University (KSU) and the University of Rwanda will partner to host a 
conference dedicated to the understanding of contemporary peace education. The conference, Peace 
Education in an Era of Crisis: State of the Art, Issues, Strategies, and Perspectives, will bring together 
educators, academics, policy makers, and practitioners to examine the principles, theories, and praxis of 
peace education globally. The conference will be jointly organized by the Center for Conflict Management 
at the University of Rwanda, the School of Peace and Conflict Studies (SPCS) at KSU and the Read Center 
for International and Intercultural Education at KSU. 
 
The conference will take place in Kigali, Rwanda, where, following the 1994 Genocide against the Tutsi, 
the country has committed to embed peace education in the national curriculum and within communities.  
 
The conference will highlight best practices (from Rwanda and around the world) and provide 
opportunities to hear from educators engaged in the process of peacebuilding.  
 
Conference sessions will focus on themes such as peace education in Rwanda, the state of the art of peace 
education, peace curriculum design and pedagogy, the role of education in peacebuilding in post-conflict 
contexts, theories and principles of peace education, and the role of civil society in peace education. The 
conference will also include an interactive skills workshop for educators and practitioners, as well as 
opportunities for participants to share their own experiences of the challenges and benefits of peace 
education. 
 
The conference will include educators from Ohio who will be able to interact with teachers from Rwanda 
and participate in practical training sessions on delivering aspects of peace education in the classroom. It 
is hoped that we will also be able to fund subsequent travel to Ohio for teachers from Rwanda to 
experience learning in schools in the region. 
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1. Background 
 
Peace education can be understood as a “process of promoting the knowledge, skills, attitudes, and values 
needed to bring about behavior changes that will enable children, youth, and adults to prevent conflict 
and violence (both overt and structural), resolve conflict peacefully, and create the conditions conducive 
to peace at the intrapersonal, interpersonal, intergroup, national, and international levels.1 Peace 
education is becoming increasingly popular across the sectors of education (primary, secondary and post-
secondary), civil society and the media (along with the growth of peace journalism as a related field). 
Evidence shows that the worldwide demand for programmes on peace education has risen exponentially 
over the past few decades - not least, because it is understood as a response to the challenges of social 
division, polarization and conflict facing both specific societies and the international system.2 Indeed, 6 
out of 7 people surveyed around the world report feeling moderately or very insecure, and in those 
countries categorized as low or medium human development by the UNDP, 64% report feeling very 
insecure.3 The Global Peace Index (GPI) produced by the Institute for Economics and Peace (IEP) reports 
that the world is less peaceful than at any time since 2008 when the GPI was first published; their measure 
of violent demonstrations around the world has worsened by 50% since 2008;4 and the UNDP calculates 
that on average, across the world, a woman or girl is killed by an intimate partner or family member every 
11 minutes.5 In 2020, the number of state-based armed conflicts in the world was the highest recorded 
(56) since the end of World War Two;6 global military expenditure is at its highest level since the end of 
the Cold War7, and the IEP estimates the global economic cost of violence at $16.5 trillion, or some 10% 
of the world’s economic activity.8  
 
In this context, while peace education alone is certainly not a panacea for conflict, it provides both a direct 
means of ameliorating the dynamics of conflict at local, national, or international levels and a longer-term 
route to building the knowledge, skills, and capacities necessary to resolve conflicts, whether in the 
classroom, the local community, or the country. However, as observed by Harris, “In spite of its 
tremendous rise in the twentieth century, peace education has not really taken hold in school systems 
around the world (…). Most countries have ignored them. In other countries, peace education is carried 
out informally in community settings and through national peace organisations (…)”.9 Moreover, evidence 
shows that schools and universities have so far concentrated on “imparting specialized knowledge and 
skills in various fields of study capable of helping beneficiaries to make useful contributions to…societal 

 
1 Susan Fountain, “Peace Education in UNICEF” United Nations Children’s Fund, Staff Working Papers, New 

York, 1999: http:// www.unicef.org/education/files/PeaceEducation.pdf ; UNESCO, UNESCO IBE Education 

Thesaurus, 6th Edition, Geneva: UNESCO International Bureau of Education; Kenneth Omeje, “Promoting peace 

and conflict-sensitive Higher Education in Sub-Saharan Africa”, in African Conflict and Peacebuilding Review, 

2015, 5(2): 33-56.   
2 See among others Vanessa Tinker, “Peace Education as a Post-conflict Peacebuilding Tool”, in All Azimuth V5, N1, 

Jan. 2016, 27-42; Kenneth Omeje, op. cit.   
3 United Nations Development Programme (UNDP), New Threats to Human Security in the Anthropocene: 

Demanding greater security, New York: UNDP 
4 Institute for Economics and Peace, Global Peace Index: Measuring peace in a complex world. Sydney, June 2022: 

https://www.visionofhumanity.org/wp-content/uploads/2022/06/GPI-2022-web.pdf 
5 UNDP, op. cit. 
6 Håvard Strand & Håvard Hegre, ’Trends in Armed Conflict, 1946–2020’, Conflict Trends, 3. Oslo: PRIO, 2021.  
7 Stockholm International Peace Research Institute (SIPRI), ‘Trends in World Military Expenditure, 2021’, 

Stockholm: SIPRI, 2022: https://www.sipri.org/sites/default/files/2022-04/fs_2204_milex_2021_0.pdf 
8 Institute for Economics and Peace, Global Peace Index, op, cit.  
9 Ian Harris, “History of peace education”, in Encyclopedia of peace education, Columbia University, Teachers 

College, 2008, http://www.tc.edu/centers/epe/ 

http://www.tc.edu/centers/epe/
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development and also earn [a] meaningful livelihood from a legitimate occupation.”10 In contrast, many 
peace education advocates are pushing centers of learning to go beyond this traditional concern, to 
promote peace and security at all levels of society, particularly in volatile conflict-prone and war-
affected societies.11  
 
There is a widely shared belief that peace is antithetical to conflict and is priceless in any developmental 
equation. This understanding has driven a long-standing demand for all sectors of society, particularly 
centers of learning, to play a role in peacebuilding.12 Indeed, the significance of peace education as a 
mechanism for conflict prevention and resolution has been consistently recognised since at least the end 
of World War II. For example, the Preamble to the UNESCO Constitution, which came into force on 4 
November 1946, reads: “since wars begin in the minds of men, it is in the minds of men that the defences 
of peace must be constructed”,  and that war is made possible both by the denial of “dignity, equality and 
mutual respect” and the propagation of “ignorance...prejudice...[and] inequality”.13 This implies a 
normative approach to peace education, one which prioritizes the education of humanity on values such 
as tolerance of diversity, justice, the peaceful resolution of conflicts, human rights, freedom of religion, 
and equity across race, gender and class, among others. In this view, peace education is indispensable (if 
also insufficient on its own) for the promotion of a culture of peace. Moreover, it is also argued that a 
culture of peace and conflict resolution can only result from an authentic and intentional process of 
socialization which produces a peace-oriented transformation of both the individual and the collective. 
That is to say, peace is a learnt human state at personal and societal levels,14 - and learning is a function 
of both formal and informal methods of peace education. Likewise, Maiyo et al. argue that “such learning 
cannot be achieved without intentional, sustained and systematic education for peace”.15 Informed by 
such assumptions, many educational bodies across the world have adopted curricula that either explicitly 
integrate peace education into programs of study or teach aspects via programs on citizenship and/or 
social justice.  
 
Peace Education in Rwanda  

One notable attempt to integrate peace education into the curriculum has occurred in Rwanda where, 
following the genocide against the Tutsi that claimed over a million innocent lives, the country initiated a 
number of informal and formal programmes that address peace in different ways. One outcome was the 
creation in 1999 of the Centre for Conflict Management (CCM) at the University of Rwanda with a mandate 
“to address the knowledge gap in the field of genocide, peace and conflict studies, and post-conflict 
reconstruction and reconciliation through research, teaching as well as community services in the form of 
policy-oriented research”. In 2009, 2010 and 2013, CCM established its Masters’ programmes respectively 
in Genocide Studies and Prevention (GSP), Peace Studies and Conflict Transformation (PSCT) and Security 
Studies (SS). Other higher learning institutions, including the Protestant Institute of Arts and Social 
Sciences (PIAS), also progressively introduced subjects related to peace education. 

 
10 Kenneth Omeje, Op. Cit. 
11 Idem 
12 Sarajevo Declaration, 2014 
13 UNESCO Constitution, 1946. 
14 Johan Galtung, Conflict   Transformation   by   Peaceful   Means (the Transcend Method), New York: United 

Nations Disaster Management Training Programme, 2000. 
15 Julius Maiyo et al, “Peace education for Sustainable peace and development: the case of Kenya”, in Journal of 

Research in Peace, Gender and Development, Vol. 2(2) pp. 028-033 February 2012. 
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At the primary and secondary level, peace education is addressed via a set of subjects, mainly under the 
rubric of the social sciences. The first stage occurred in 2014 when four Non-Governmental Organisations 
(NGOs) - the Aegis Trust, Never Again Rwanda, La Benevolencija and the Institute of Research and 
Dialogue for Peace (IRDP) - working in collaboration with government agencies (the Rwanda Education 
Board and the former National Unity and Reconciliation Commission) launched the Rwanda Peace 
Education Programme (RPEP). This aimed to introduce peace education as a standalone subject in the 
curriculum. The second stage occurred in 2016 when, following a review of the existing program, peace 
education was introduced as a crosscutting topic addressed throughout the curriculum as a whole and 
across a wide range of subjects. The topic is also addressed via extracurricular activities, such as sports, 
lectures of opportunities, theater, and the arts more generally. One feature of this initiative has been the 
support it has received from the Rwandan government. For example, during a RPEP function, the former 
Minister of Education underscored the importance of peace education, stating: “I cannot over-emphasize 
the importance of this programme [RPEP]. Education is our only hope that atrocities will not happen 
again”.16  

Peace Education in Africa 

Although the Rwandan model represents a significant step in creating a space for peace education, the 
need to upgrade peace education has continued to be expressed nationally and regionally.17 In recent 
years, several initiatives to promote peace education have taken place. For instance, peace education has 
become a central theme during the commemoration of the UN-designated International Day of Peace 
(IDP). In many countries, organizers of the IDP take advantage of the commemorations to advocate for a 
space for peace education in national curricula. More generally, programmes to promote peace education 
are spreading within the region.18 A Mapping Study of Peace and Security Engagement in African Tertiary 
Institutions was conducted by the African Leadership Centre in 2010. The study documented the level of 
engagement with peace and security studies across institutions in countries and regions but highlighted 
the need for deeper analyses of the academic curricula of the training programmes, as well as the 
methodology used to ‘teach’ peace. In 2016, the Nairobi Peace Education Summit co-organised by 
UNESCO, the ICGLR and Interpeace recognized that peace education is an important pillar in bringing 
about positive social change. The Summit further emphasized the urgency for regularizing and making 
peace education a priority for policy makers. The Summit noticed the disparities in the levels of 
development of peace education amongst member countries19 in the region but nonetheless called for 
rapid advancement in the development of a regional peace education curriculum that can provide the 
opportunity for all member states to institutionalize and promote peace education, both at the formal 
and non-formal levels, in their respective countries.20 Following the recommendations of the Nairobi 
Peace Education Summit, the International Conference on the Great Lakes region (ICGLR) is currently 
implementing a pilot project on peace education in four member countries - Burundi, Democratic Republic 
of Congo, Rwanda and Uganda.  

 
16 Vincent Biruta, cited by Aegis Trust, https://www.aegistrust.org/what-we-do/activities/peace-education/ 
17 Conferences and publications advocating for the adoption of peace education as an independent subject of education 

have proliferated throughout the region. 
18 See among others UNESCO, Mapping of peace education in Africa, 2013; University for Peace, Peace education 

in Africa, Addis Ababa, 2006; Barwendé, M. Sané (Ed.), Manuel d’éducation a la paix en Afrique, Paris: l’Harmattan, 

2020.  
19 The ICGLR is comprised of 12 state members, namely Angola, Burundi, Central African Republic, Democratic 

republic of Congo, Kenya, Sudan, South Sudan, Republic of Congo, Rwanda, Tanzania, Uganda, and Zambia.  
20 UNESCO, ICGLR & Interpeace, Discussion paper on peace education in the Great Lakes region, Nairobi, 2016.  

https://www.aegistrust.org/what-we-do/activities/peace-education/
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Peace Education in the USA and Beyond 

The kind of centralized efforts to integrate peace education into the formal school system in Rwanda are 
relatively unique compared to many other regions. In the US, in particular, peace education efforts tend 
to be decentralized and led by nonprofit entities.  In isolated cases, school districts have implemented 
teacher education and professional development training programs rooted in peace education and 
pedagogical foundations. However, centralized, state-led efforts are not currently present in the US. 
Dialogue on the need for peace education in US schools is a popular topic in the academy, but these 
discussions have not made strides in educational policy circles. Recent legislation at the state-level limiting 
curricular exposure to “divisive topics”, including racism, sexism, and LGBTQ matters, has created new 
concerns for peace education advocates. Further, direct violence in schools including gun violence, 
policing, bullying, and suicide remains a central theme in calls for peace education integration.   

Peace education globally is characterized by a dynamic and diverse spectrum of practices based on the 
context from which programs operate. Bar-Tal notes that “Even though their objectives may be similar, 
each society will set up a different form of peace education that is dependent upon the issues at large, 
conditions, and culture, as well as views and creativity of the educators”.21 Because each context of 
violence holds nuances within its pathway to peace, peace education programs respond to the specificity 
of their environments with a variety of approaches, curricula, and paradigms. 

Peace education in conflict regions tends toward goals that humanize enemy images and encourages 
demilitarization and an end of hostilities. Peace education in regions of ethnic conflict relies on the 
foundations of multicultural education and empathy building to establish greater social cohesion. Peace 
education practitioners in areas unaffected by armed conflict and insurgency may focus on the causes and 
consequences of structural violence and civil inequalities.  In these regions, issues of global conflict, 
poverty, and climate are often incorporated into learning materials.  

In many locations, themes borrowed from development studies complement curricula; peace educators 
focus on the problems of underdevelopment, neocolonialism, poverty, human rights abuses and seek an 
understanding of the crises that exist in developing countries due to the harmful impacts of colonial 
structures and the oppressive dynamics that have been cultivated as a result. Related human rights 
education remains a primary curricular focus in many countries. Informed by the United Nations 
Declaration of Human Rights, these programs are guided by a statement of values to be pursued in order 
to achieve economic, social, and political justice.  Conflict resolution education also remains a pillar of 
many peace education programs globally.  Focusing on peace by communication, conflict resolution 
education can be found in places like the United States, with around ten percent of schools incorporating 
peer mediation programs.22 The goal of conflict resolution education is to facilitate interpersonal 
peacebuilding and conflict management strategies rooted in nonviolent communication tactics.  

Although programmatic initiatives have a global presence, the institutionalization of peace education is 
lacking. Very few countries around the world have incorporated peace education curricula beyond extra 
or co-curricular engagement. Some countries like the Philippines and Uganda have mandated peace 
education in public schools but often lack the necessary resources to fully implement curricula and train 

 
21 Daniel Bar-Tal, “The elusive nature of peace education”, In Gavriel Salomon and Baruch Nevo (Eds.), Peace 

Education: The concepts, principles, and practices around the world, Mahwah, NJ: Lawrence Erlbaum Associates, 

2002, pp. 27-36.  
22 Sandy, Sandra V, “Conflict resolution in schools: ‘Getting there’”, Conflict Resolution Quarterly, 19(2), 2001, pp. 

237-250.  
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teachers. While the ‘toolkit’ of peace education promises a myriad of applications from environmental 
education to international education, to human rights education, broad-reaching applications often fall 
to the fringes and lack the political support necessary for institutional integration. 

2. Conference Rationale and Goals 

As the preceding discussion illustrates, the philosophies, models, approaches, and modes of delivery in 
the field of peace education vary depending on the country and the context. As Bar-Tal observes, “each 
programme [of peace education] projects its own particular vision of a desirable society, the means to 
achieve it, and the school’s role in this mission.” The consequence of this situation “is the very 
multifaceted state of peace education we see at the present time”.23 Likewise, according to Tinker, peace 
education programs in the context of protracted conflicts “continue to represent a range of practices, a 
number of different challenges (conflicting collective narratives, mutually exclusive historical 
memories,…); pursue a variety of goals and encompass a wide range of activities (e.g. curriculum 
development and reform, retraining of teachers, address structural and policy changes required to 
mainstream peace education, promoting initiatives at the community level, and engaging in public 
awareness campaigns).24 To compound matters, while interest in peace education may be growing around 
the world, little is known about the state of the art, or the different approaches adopted in different 
contexts. The overarching aim of the conference, therefore, is to bring together researchers, civil society 
partners and educators to provide an opportunity for mutual dialogue and learning about peace pedagogy 
in general, and its delivery in the classroom and other learning environments. Indeed, comparative and/or 
interdisciplinary work on peace education; or events and activities designed to draw on, or elicit, such 
insights, will be particularly welcomed.   

More specifically, the conference aims to generate new understandings and perspectives on the different 
approaches to the field of peace education in a context where (rather ironically, given the field), 
knowledge and practices are often siloed within both different domains of practice and different 
countries. This includes reflections on the what (content of syllabi and curricula); how (methodologies); 
and political economy (resource constraints and opportunities) of peace education; and the extent to 
which these align with the goals of peace - both within and across different cultures and contexts. Related 
to this is the fact that peace education as a field can embrace new topics (e.g., social media literacy), 
alternative modes and methods of delivery (e.g., art, sport, music, dance, poetry, photography, video); 
and diverse sites of peace education (e.g., peace museums, radio, television, the online world, virtual 
reality). The  conference will therefore provide a forum for stakeholders to think through and prioritize 
the needs of peace education programs in education institutions; a platform for scholars, educators, 
institutions and students to share the challenges involved in practicing, promoting and experiencing peace 
education; an opportunity to share and evaluate alternative methods and sites of peace education; an 
environment designed to facilitate discussions on context-dependent best practices; and an opportunity 
to both experience and practice varied methods and modes of peace education.  

At the same time, the field of peace education, at least in its more unreflective manifestations, is also 
open to the criticism that it can become co-opted as a vehicle for the transmission of global, regional, and 
local hegemonic values and norms, thus becoming an instrument of power, rather than a mechanism for 
empowerment. A further concern of the conference, therefore, will be to consider critiques of peace 

 
23 Daniel Bar-Tal, “The Elusive Nature of Peace Education,” in Gabriel Salomon and Baruch Neve (Eds), Peace 

Education: The Concept, Principles, and Practices in the World, Mahway, NJ: Lawrence Erlbaum Associates, 2002, 

pp. 27-36. 
24 Vanessa Tinker, Op.Cit. 
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education practices and curricula (e.g., feminist, postcolonial) and to consider whether and how peace 
education as a field needs to be decolonized.  

Finally, the conference will provide an opportunity for participants to share their own personal 
experiences of peace education (whether as students, educators, parents, community members, policy 
makers, donors etc.) and thus facilitate reflection on the institutional challenges, personal risks, and 
politics involved in practicing peace education, as well as its transformative potential.  

3. Conference Sessions  
Conference session will include the following:  

● Standard academic panels where researchers present papers related to the themes of the 
conference  

● Practical half-day workshop on teaching peace education 
● Innovative and experiential sessions (e.g., poetry reading, dance, video installations, real-life or 

computer simulation exercises)  

4. Thematic areas 
The conference will address a range of themes associated with peace education: 
 

● State of the Art of Peace Education 
○ State of the Art Globally 

● Theories and Principles of Peace Education 
○ Post-colonial and critical peace education 
○ Conflict resolution, human rights, worldview transformation, etc. 

● The Political Economy of Peace Education 
● Peace Education in Rwanda: Lessons, Challenges, and Future Developments 
● Peace Curriculum Design & Pedagogy 

○ Values of Peace Education 
○ Teaching non-violence in the classroom 

● Role of Education in Peacebuilding in Post-conflict Contexts 
○ Higher Ed 
○ K12 

■ Post-conflict, families, and peace ed 
■ Intergenerational trauma and conversations 

○ Community-based 
● Alternative Modes and Venues of Peace Education 

○ peace museums 
○ peace journalism 
○ media/critical literacy 
○ sport and peace education 
○ art and peace education 
○ music and peace education 
○ poetry and peace education 

● Peace and Policy - International Organizations 
○ African Union Perspective 
○ UNESCO 

● Role of Civil Society in Peace Education 
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○ Role of NGOs, communities, faith-based organizations, business 
○ Non-formal and informal peace education 

 
5. Expected outcomes  
It is expected that the conference will produce the following outcomes: 

1. Critical review and understanding of the practice of peace education in global and African 
universities and other education structures. 

2. Expanded network of peace education stakeholders and encouragement of broader support 
from key stakeholders for peace education and conflict transformation. 

3. Wide dissemination of the state of the art on contemporary issues pertaining to peace 
education.   

6. Expected participants 
The conference will specifically target between 80-100 people from the following categories: 

▪ University leaders; 
▪ Teachers of peace education, conflict resolution, education, and related topics at higher learning 

institutions; 
▪ Researchers from peace and conflict research centers and think tanks; 
▪ Government institutions, embassies, UN agencies, international and national civil society 

organizations  
▪ Secondary school educators in multiple disciplines from secondary schools in Rwanda and the 

US (specifically Ohio); 
▪ Media 
▪ Faith-based organizations.  

 
7. Conference venue and dates 
The conference will take place at Kigali Conference and Exhibition Village, KN 3 Ave, Kigali, Rwanda from 
12 to 14 July 2023.  
 
 

 
 


